36 Stress, rhythm and intonation
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Warm-up

1. Work in pairs. Do the activity and discuss what it demonstrates.

Imagine you are in a bar or café, and you've both just finished a drink, or a slice of chocolate
cake. Have a conversation in which you use only the word ‘Well’. The conversation should
convey these meanings:

That was nice!

Shall we have another one?

I'shouldn't really.

I'm going to have another one, even if you're not.

If you're going to insist ...

You're easily convinced - you surprise me!

P A B

Discuss whether learners would find this activity easy or difficult. Give reasons foryour opinion.

Stress is the prominence that is

. given to particular syllables (in a word) or to particular words
(in an utterance).

Work in pairs. Read these invented words and try to predict the way that each one is stressed. Decide what
the results of this exercise suggest about the rules of word stress in English.

pawler veddle
geon  geonics

malmish pandiful *loomitive
geonetics

loomition
geonetology  geonetological

imbelist imbelistic
_am:a@ six to eight vocabulary items relating to a particular theme (such as jobs, food and drink,
clothing, etc.) in the coursebook you are currently using with your teaching practice class. Then answer
the questions.

1 Which is the stressed syllable in each of these words?

2 What techniques could you use to highlight the stress?

Work in pairs. Read these short dialogues aloud, taking turns to read sentences Aand B.Then answer the
questions.

A: Let’s invite Jack to dinner next Saturday.

B: No, let’s invite Jack to dinner next Friday.

A: Let’s invite Jack to dinner next Saturday.

B: No, let’s invite Jill to dinner next Saturday.

A: Let’s invite Jack to dinner next Saturday.

B: No, let’s invite Jack to lunch next Saturday.

A: Let's invite Jack to dinner next Saturday.

B: No, let’s not invite Jack to dinner next Saturday.

N

w

36 Stress, rthythm and intonation
1 In what way does the second sentence change?
2 Why does the sentence change in this way?

Work in pairs or groups of three. Write a short dialogue (6-8 lines) between two people who have justbeen
introduced at a party. Include at least one example of an utterance that is repeated by another speaker,
but with a change of stress. Mark the main stressed word in each utterance.

Decide how you could use this dialogue in class.

Rhythm

Work in pairs. Take turns to read aloud the following sentences so that each sentence takes the same
number of beats as the first sentence (which you should read fairly slowly and deliberately). It may help to
beat the rhythm with your hand. Then answer the questions.

] ] ]
Words take stress.
Words take stress.
Words should take stress.
Words should take stress.
Words should take the stress.
Words should take the stress.
Some words should take the stress.
Some words should take the stress.
Some words should’ve taken the stress.
Some words should’ve taken the stress.
Some of the words should’ve taken the stress.
Some of the words should've taken the stress.

1 What happens to the
individual words as the
sentence becomes longer?

u Remember that some words have two
pronunciations: a ‘weak form’ and a ‘strong form’.

2 Why might this create a Examples: b
problem for students - in MUST CAN HAVE WAS
terms of both listening and WEAK:  /ms, mast/ /kn, ken/  /(h)ov/ Iw(a)z/ .
speaking? STRONG:  /mast/ /kan/ /hav/ Iwoz/ ﬁ."

Which pronunciation do must, can, have and was
have in these sentences? Write W (weak) or S (strong).
Don’t worry about negatives — they’re always strong.

Study this coursebook activity, and
decide what aspect of

pronunciation it targets. 1. Of course she must.

2. I think I must phone my mother today.

3. I can’t come today, but I can tomorrow.

4. When can we leave?

5. I'wonder where the twins have gone.

6. We haven’t lost Ted, have we?

7. 1 think I’ll have a shower.

8. That was a nice dinner. Thank you so much.
9. Yes, she was.

Work in pairs. Discuss how this
aspect of pronunciation might be
connected with rhythm.

New Cambridge English Course 3 Swan, Walter and O’Sullivan
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37 Teaching pronunciation

1

B warm-up
Study these learner errors. Identify the area of pronunciation that each of them relates to.
Learner pronunciation Correct version
a Our president is very IMportant. Our president is very imPORtant.
b Itis bad to heat children. Itis bad to hit children.
J——
C It's a nice day, isn’t it? It's a nice day, yv_m
d | Whoareyou waiting FOR? Who are you WAITING for?
e How many beeble live there? How many people live there?
f IFONLY | HAD KNOWN! Ifonly I'd KNOWN!
—

2 Work with a partner. Discuss these statements and decide to what extent you agree.

162

a

b

The best model for teaching pronunciation is RP (Received Pronunciation, i.e. the regionally
neutral, prestige accent of Britain).

Mispronundiation of individual sounds (the ‘small’ features) is less important than errors at
the level of stress, intonation and rhythm (‘big’ features).

Itis hard to unlearn incorrect habits; therefore it is important to get pronunciation right as
soon as possible.

Intelligibility (i.e. being understood) is more important than sounding like a native speaker.
One of the best ways of teaching pronunciation is always to speak naturally to the learners.

Pronunciation exercises

Study the pronunciation activities below and answer the questions.

1

w

What aspect of pronunciation is each activity targeting? Is it a ‘small’ feature (such as
individual sounds) or a ‘big’ feature (such as sentence stress or intonation)?

Is the objective of the activity reception or production (or both)?

Is the feature used in context or is it decontextualised?

How communicative is the activity? Could non-communicative activities be adapted to make
them more communicative?

The teacher demonstrates the difference in the pronunciation of the -ed ending on worked, lived and
Started. She then asks students to make three columns in their books, headed by /t/,/d/and 1d/

respectively. She reads out a list of past tense words, e.g. opened, walked, moved, lifted, missed. waited
etc.; the students write each one in the appropriate column.

37 Teaching pronunciation

The teacher prepares cards of rhyming words, e.g. Steak, make; do, true, etc. In groups, students take
turns to table the cards; if a card rhymes with the preceding card, the player keeps the pair. The winner is
the player with the most pairs.

The teacher tells a story that the students know, making deliberate mistakes, which the class have to
correct. For example:

T. Little Red Riding Hood lived in a cottage in the middle of a desert.

L: No, she lived in the middle of a wood.

T. Oh, yes, she lived near a wood.

L: No,inawooad...

The Pronunciation Book Bowen and Marks

The teacher prepares cards on which are written different quantities of money, e.g. 5 cents; 50 cents;

5 dollars; 50 dollars; 500 dollars, etc. She hands individual students the cards, saying 'Here’s a present for
you'. The students should respond by saying “Thank you’ in a way that is proportionate to the amount of
the gift.

The teacher sets up a speaking exercise, e.g. dialogue, role play, chat, etc. When students make a mistake
intheir pronunciation, the teacher acts ‘dumb’, e.g. she says, or indicates, ‘I'm sorry, I don't understand’.
The student tries to correct him/herself.

The teacher plays a short section (one sentence or less) of recorded speech, and leaves a few moments’
silence to allow the sound of the words to register. The students are asked to echo the segment
internally, without speaking. The teacher replays the segment. This time, the students ‘subvocalise’,
i.e.repeat the segment under their breath. Next the students are asked to speak aloud and in step with
the recording ('shadowing’). The segment is repeated a number of times and then a new segmentis
attempted.

The Pronunciation Book Bowen and Marks

2 Workin groups. Evaluate the activities in B1. For example, discuss whether, as a learner, you would like to
do them. Decide whether you think they would improve your pronunciation. Give reasons.

Anticipating problems

1 Workin pairs. Discuss the pronunciation problems learners might have with these syllabus areas.

a can/can't (to talk about ability)
(Possible problem: failure to discriminate between weak and strong forms, so that can sounds
like can't...)

b ordinal numbers, i.e. first, second, third, fourth, etc.

used to (to talk about past habits)

d present simple questions, e.g. Where does she live? What do you do?

[g]
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