Phonology
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to perceive and to produce distinctions between single sounds in Minim

pair drills (for example, ‘ship’ and ‘sheep’).

When the audiolingual approach was replaced by other ways of rey,
ing, attention to pronunciation was minimized if not totally discardeq
Furthermore, evidence for the critical period hypothesis, suggesting thy
native-like pronunciation was an unrealistic goal for older second language
learners (see Chapter 3), led to the argument that instructional time would
be better spent on teaching something that learners could learn more success.
fully. When communicative language teaching (CLT) was first introduced in
the late 1970s, little attention was given to the teaching of pronunciation,
If it was taught, the emphasis was on suprasegmentals (rhythm, stress, and
intonation)—aspects of pronunciation that were considered more likely to
affect communication (Celce-Murcia, Brinton, and Goodwin 1996).
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Although research on the teaching and learning of pronunciation is not as
extensive as that in other language domains, there is theoretical and empirical
work to help us understand the processes involved in phonological develop-
ment in a second language and the factors that contribute to it. For example,
contrastiveanalysis helps to explainsome aspects of first language influenceon
second language learners’ pronunciation. We can all think of examples from
our own experiences or those of our students. Japanese and Korean learners
of English often have problems hearing and producing /and r because thes¢
sounds are not distinct in their language. Spanish speakers will often say 1
e—sp.eak. e-Spanish’ because Spanish words do not have consonant clusters
beginning with sat the beginning ofaword. French speakers may place stress
;:vshlz Lz&:;iiaifv:ftz ZV(t)hrciobecause French usually stresses tne last syllable:

unds that are frequent in English, and learn
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ord, sor z). Sornetimes, however, learners overcompensate for sounds that
they know are difficult. Thus,
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tofimovich (2005) has looked at lcal" ning pronunciation from

?u?:i\;l}:af unusual perspective. His research raises qucstlons'abom. "d;
learners perceive the specific sounds of the new language while t'hm foous:
on meaning, Second language learners of Spanish were askcd to listen 02l
of familiar Spanish words. For the purpose of comparison, they 4,
a list of words in English, their native language. One group of parrii

were told to ‘just listen’ to the words; the second group were asked (o p,
attention to how good the recording quality was; the third 8rOUp were aske]
to rate the ‘pleasantness’ of the things the words referred to. Then they heard
another list, which included both the original words and some new words,
and they were asked to repear each word as they heard it. Trofimovich they
compared how quickly each learner started to pronounce the words they had

already heard and the new words, The difference in the time it took them

to react to ‘old” and ‘new’ words is a measure of how easily words could be
retrieved from memory,

As expected, the participants were always faster at retrieving the old word:
in their native language, and

two groups of learners also showed this pattem
for their second language. But the third group, who had been told to focs
on the ‘pleasantness’ of the meanings, did not retrieve the old words faste:
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